
Transition & Employment for 
Culturally /Linguistically Diverse 

Students in Urban Contexts 

 

 

Pat Rogan, Ph.D. 
Indiana University 

School of Education 
IUPUI 

progan@iupui.edu 

Capacity Building Institute
April 19, 2018 

Presenter
Presentation Notes
Good morning everyone!  My name is Pat Rogan and I am sorry that I am not with you in person because I am teaching a class at IUPUI this morning.  I am excited to discuss Transition and employment for culturally and linguistically diverse students in urban contexts, which is a focus of my work in the School of Education at IUPUI.

mailto:progan@iupui.edu


What do w m an by U BAN? 
 

 
  

   
 

  

◦ Higher concentration & variety of jobs 
◦ More transportation options 
◦ More service providers 
◦ Multiple post-secondary ed. options 
◦ Richly diverse population 
◦ High poverty rates & high income levels 

Presenter
Presentation Notes
When you hear the word ‘urban’, what do you think of?  Some people may have a negative perception of ‘urban’, but when it comes to transition from school to adult life, urban contexts offers a high concentration and variety of jobs, more public transportation options, more community service providers, and more postsecondary education options such as community colleges and universities.   Urban environments also have a richly diverse population and people with a range of income levels from high to low.  Educators who work in urban schools are well aware of the impact of poverty on youth and their families.  Thus, urban contexts offer a wealth of opportunities for young adults in transition, as well as some challenges.



Teaching Culturally & Lingui tically 
Diver e (CLO) Youth 

  
 

   
 

  
 

   
                 

 

“Most schools comprised of
majority black and brown students
have 80-90% white teachers. 
These staff don’t typically live in
the community, they don’t 
understand the community, and
they have a perception about 
those students based upon where 
they come from.” 

Chris Emdin 

Presenter
Presentation Notes
I am speaking to you as a white middle class woman.  As you know, our upbringing and culture impact our world view. Without seeing the audience today, I will venture to guess that the majority of attendees are White educators.  We have a dilemma in our state and country.  As Chris Emdin accurately points out, most schools comprised of majority black and brown students (which is the composition of most urban schools), have 80-90% white teachers.  The issue is that these staff don’t typically live in the community nor understand the community, and they have a perception about their students based upon where they come from.  You may be wondering why this is relevant to our topic today.



The Sad Facts: 

   
  

   
    

   
 

  

 Overrepresentation of students of
color in special education. 

 Overrepresentation of students of
color in school suspensions & 
expulsions: 
 1 in 5 Black students in Marion 
County are suspended. 

(2016 School Corporation Annual Report) 

Presenter
Presentation Notes
The sad truth is that white educators have a central role in producing these outcomes:  We over-identify students of color for special education services and disproportionately suspend and expel students of color from school.  The evidence is stunning: 1 in 5 black students in Marion County are suspended.  Again, what does this have to do with youth with dis/abilities in Transition?



 
  

  

 

 Higher drop-out 
rates. 

 School-to-prison
pipeline: ~ 32%
of prisoners and 
40% of jail 
inmates have at 
least one 
dis/ability. 

Presenter
Presentation Notes
Students who have higher rates of suspension and expulsion often fall behind, give up, and drop out of school.  Students with disabilities, especially those with labels of emotional/behavioral disabilities, have high drop out rates.  Dropping out of school is a main cause of the school to prison pipeline.  Did you know that 32% of prisoners and 40% of jail inmates have at least one disability, and we disproportionately lock up more people of color?  Clearly, this situation negatively impacts our efforts to promote positive school outcomes for young adults with disabilities?  What is our responsibility for reversing these inequitable outcomes?



Barriers that CLO Youth & Families 
Experience: 

  
    

   

    

 

 Lack of information about our culture. 
 Lack of respect for us & our children. 
 Lack of information about the legal requirements 

for Transition. 
 Racial and cultural stereotypes and biases of 

professionals. 
Gary Greene (2011) 

Presenter
Presentation Notes
As we work with culturally and linguistically diverse students and their families, we as professionals must recognize how OUR behavior enhances or impedes student success.  What is the impact of our implicit biases and lack of cultural competence on our perspectives of students and the actions we take or don’t take?  Multiple studies have documented these barriers the culturally and linguistically diverse families face during Transition for youth with disabilities.



More Bar.r.ier.s E~ger.iemeed 6~ e11a 
Youth & F.amilies: 

 
  

  
 

  
 

 Language
Differences leading to
communication issues. 

 Undocumented 
Youth 
experience fear of 
deportation and 
trauma. 

Presenter
Presentation Notes
If the student and family do not speak English, we must have interpreters present during Transition IEP meetings, rather than relying on the student to translate.  We must also share all written materials in the family’s preferred language.  Undocumented youth life in fear of deportation and this constant “fight or flight” state of anxiety leads to trauma and impacts brain development and school functioning.



Po t school Outcomes 
for CLD Youth 

   
 

    
  

   

  
   

 

 African American and Latinx individuals with 
dis/abilities:
◦ Were less likely to be employed up to 8 years after 

graduating from high school; 
◦ Made lower wages and received fewer benefits (e.g., 

health insurance); and 
◦ Had lower rates of postsecondary education

compared to their White peers with dis/abilities. 

National Longitudinal Transition Study 2 

Presenter
Presentation Notes
According to the National Longitudinal Transition Study -2, African American and Hispanic or Latino (now referred to as Latinx) individuals with disabilities were ….



Steps for Teachers/Administrators 
to Take During Tran ition Planning 

     
  

    
   

  
    
 

   
 

 Demonstrate cultural competence; 
 Involve families as co-equal members of

transition planning teams; 
 Support the values of the family when

identifying transition goals & experiences; 
 Support students to lead their own transition

planning meeting aligned with their cultural
practices and beliefs. 

Cote, Jones, Sparks & Aldridge
(2012) 

Presenter
Presentation Notes
What can teachers, administrators, and other educators and service providers do to improve these outcomes?  Clearly, we must interrogate our implicit biases and invest in our own cultural competence.  To counter the negative experiences of CLD youth and families in the transition process, we must involve families as co-equal members of transition teams.  We must respect the values of each family as we develop transition goals and experiences, and be attentive to student and family cultural beliefs and practices as we support students to lead their own Transition IEP meetings. 



Step for Teacher /Admini trator 
to Take During Transition Planning 

 
   

   
  

 

  
   

 

 Supreme Court ‘Endrew’ Ruling on IDEA:
Schools must offer students with 
dis/abilities an “appropriate ambitious
education program that allows students to
meet challenging objectives” = HIGHER 
EXPECTATIONS. 

 Implement school-wide Positive Behavior 
Interventions & Supports (PBIS) and use 
“trauma-informed” practices. 

Presenter
Presentation Notes
You may be aware of the recent Supreme Court’s ruling in the Endrew case regarding IDEA.  The ruling states that schools must offer students with disabilities an “appropriately ambitious education program that allows students to meet challenging objectives.”  For students with IEPs, this is especially relevant because we must hold HIGH expectations for each and every student.  Also critical is our need to use Positive Behavior Interventions and Supports and trauma-informed practices with all students, but especially students of color who have been disproportionately pushed out of classes and schools.



IUPUI IT 

     

              
 

◦ IUPUI & Indianapolis Public Schools
partnership 
◦ Transition from School to Adult Life 

for Students Ages 18-21 

Presenter
Presentation Notes
One of the ways that schools across the country have worked to improve school-to-work and adult life Transition outcomes is to develop campus based Transition programs for students ages 18-21.  The SITE program at IUPUI, which is part of the national Think College initiative, is an example of an urban transition program in partnership with the Indianapolis Public Schools.  That is Kaleb outside of the Campus Center.  Rather than keep students in high school through age 21, students are full time on campus and in the community with their same age peers.  In a nutshell, we transplant a teacher and his or her students and staff from IPS to campus so they remain as IPS employees and students, but never enter a high school during these transition years.



 

 
 

 

 Employment 
 Navigation

of campus
& city 

 Managing
life & 
schedules 

 Budgeting and 
finances 

 Technology use 
 Self-reliance 

Presenter
Presentation Notes
I cannot emphasize enough the tremendous growth of the students who participate in the SITE program in terms of auditing classes (Peter taking weights class), learning to navigate the campus and getting around the city on bikes (Josh & Ian) and public transportation, managing their daily and weekly schedules using iPhones and other devices, budgeting and managing their finances, using cell phones, computers, and augmentative communication devices, and generally building their self-reliance.



Outcomes 

fJJ0 

 
 

 

 Decision making/Problem-solving 
 Pursuit of interests 
 Confidence & independence 
 Seamless transition 
 Meaningful day 

Presenter
Presentation Notes
In addition, students need to make decisions and problem solve every day, and they have the freedom and support to do so as they attend classes, work in internships and jobs, interact with fellow students (Anthony with several friends), and get out and about in the community, and build their confidence and independence.  We continue to help high school teachers see the amazing growth of their former students in order to push them to hold higher expectations for their students and to better prepare them for a meaningful adult life.



Creating Inclusive Job 
Training Opportunities 

  

  
 

   
 

 
 

 Near co-workers vs. isolated. 
 Individualized vs. congregated. Student – job

task/environment match. 
 “Dispersed cluster” sites in urban areas:

Individualized placements in proximal 
departments or businesses (e.g., in office 
buildings, hotels, hospitals). 

 Facilitate natural (co-worker) supports from 
Day 1. 

Presenter
Presentation Notes
As you continue your good work to assist students to have multiple job training experiences during high school, these are some of the tried and true “to do’s”:  
Be sure the work areas are proximal to co-workers instead of removed.  For example, if a few students are volunteering at a church or food bank, they need to be near other volunteers or staff instead of isolated by themselves.
Job training placements must be individualized and matched to students’ interests, skills, and support needs, rather than group placements.
Because staffing is tight, urban areas offer the opportunity to develop multiple job training opportunities in a particular geographic area or cluster, whether it be multiple areas within a larger business such as an office building, hotel, or hospital), or separate nearby businesses.  By doing so, a job coach can easily rotate among several sites to oversee the students and instructional assistants.
We need to proactively engage coworkers from Day 1 in order to build natural supports at the work setting.  



Program Brochur 
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 Jargon free language. 
 Employment vs. 

dis/ability focus. 
 Describe customized 

services. 
 Examples of other 

business partners. 
 Status enhancing images. 
 Clear and concise. 
 Contact info. 

Presenter
Presentation Notes
One of the questions from a Cadre member had to do with program brochures.  If you choose to develop a brochure to assist you to develop jobs, you might want to abide by these tips: 
Use “lay” language and avoid special education labels, acronyms, and other jargon.
Focus on employment rather than dis/abilities or deficits.
Emphasize the customized nature of what we do and how we strive to meet the unique needs and culture of each workplace.
Provide examples of other businesses with whom you partner.
Use status enhancing, employment related images.
Be clear and concise in your language and include your business card or other contact information.



Customized mployment: Targeted 
mployer Contact 

         
 

   

     
  

     
      

    

 Target employers based on each job seeker. 
Do your homework! Know the business. 

 Informational Interviews: Learn about the work & 
workplace culture/climate. 
 Tell me about your business. What is most important to your

company? What types of work are done here? 
 Are there tasks that you need to be completed more efficiently

or in a more timely manner? Can I schedule a tour of your
business? 

 Networking: Use your connections! 
 Discuss starting pay: AT LEAST Minimum Wage 

Presenter
Presentation Notes
When you are developing jobs using a customized employment approach, you will target employers based on each job seeker.  To do this well, you’ll need to do your homework and find out as much about the business as possible.  One way to introduce yourself and learn about a particular business is to conduct informational interviews.   Most of us have found jobs through our personal networks, so continue to use your connections to find job leads and to learn about area businesses.  Finally, be sure to expect at least minimum wage.  
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Presenter
Presentation Notes
In summary, the US Office of Disability Employment Policy (ODEP) has undertaken an exciting national initiative to promote Employment First for people with disabilities.  This graphic depicts the multiple areas of attention aimed at transforming our service delivery system and significantly improving employment outcomes.  As you can see, Seamless Transition is a core component.



Factors That Promote 
Good Outcomes 

 
 

  
   

 

 Staff Expertise 
 Positive Attitudes; High Expectations 
 Strengths-based 
 Sense of  URGENCY 
 Student – Family Centered 
 Educate & Empower Families 
 Student Self-determination 
 Longitudinal Preparation 

(Elementary – MS – High School) 

Presenter
Presentation Notes
In summary, these are factors that promote positive Transition outcomes: 



Factors That Promote 
Good Outcomes 

  
 

  

 

 Systematic Community-based 
Instruction & Job Training 

 Non-school Transition: Ages18-21 
 Team Collaboration (“Senders” & 

“Receivers”) 
 Sufficient Supports 
 Graduate Follow-up Data 



Additional esource 
    

   

  
 

     
   

   

 Provide tips for transition planning for CLD youth
with disabilities to staff and families: 
http://www.pacer.org/parent/php/PHP-c250.pdf 

 Understand how to design transition programs for 
CLD students with disabilities: 
https://eric.ed.gov/?id=EJ1014882 

 Understand how to work with diverse youth and
families in transition and provide training:
https://www.multiculturalfamilies.org/resources/prof
essional-webinars/ 

 PACER Center: Cultural Diversity Resources for 
Educators: 
http://www.pacer.org/culturaldiversity/resources-
for-educators.asp 

http://www.pacer.org/parent/php/PHP-c250.pdf
https://eric.ed.gov/?id=EJ1014882
https://www.multiculturalfamilies.org/resources/professional-webinars/
http://www.pacer.org/culturaldiversity/resources-for-educators.asp


Additional e ource 

   
  

  
   

     
     

 Quick Guide: CLD Youth-Secondary
Transition. National Technical Assistance 
Center on Transition: www.TransitionTA.org 

 Greene, G. (2011). Transition planning for
culturally and linguistically diverse youth. 
Baltimore, Maryland: Paul H. Brookes
Publishing Co. 

 ODEP Customized Employment:
https://www.dol.gov/odep/topics/Customize
dEmployment.htm 

http://www.transitionta.org/
https://www.dol.gov/odep/topics/CustomizedEmployment.htm
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